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The use of coins in ancient Rome started slowly. None were used in the
Regal period, and it was not until later in the Republic that a system of
coinage was adopted. It was Roman contact with the region of Campania™®
that provided the impetus for the minting of the first bronze coins. Rome's
first mint was Ss))tablished in 289 B.c., minting bronze coins, with a base
denomination called the as™. The as was about 1 pound of bronze, and had
smaller subdivisions, as low as 1/24 as. These coins were too large to be made
with a die {the kind of press normally used for coins) and had to be cast, like
large, bronze objects. There were also some less promineni silver and gold
coins in circulation at this time.

The next major phase in the history of Roman coinage came in
approximately 211 B.C. This was around the time of the second Punic War®,
and the Roman economy was in shambles. It was with the new coinage
system at this time that the denarius™, a silver coin, became the base currency
unit. This was about equal to ten bronze asses. Bronze coins were still more
important in everyday usage, but silver had become the new standard of value.
Under Augustus®, Roman currency underwent another major reorientation.
But the denarius was still the base currency unit. This currency system, while
undergoing occasional changes based on imperial edicts and the changing value
of metal, remained intact untii the third century A.D.

Coins, when they appear in an economy, are a distinct feature. Most
items involved in economic transactions have some sort of value that is
ascribed from a number of ag}gles. The value of coins is explicitly derived from
some sort of economic aut'hority. An institution (normally affiliated with the
state) creates the coin in standard, comparable amounts, and makes a
declaration as to its value. This institution must have eaough authority to

influence participants in the economy to accept these values and use the coins
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as a means of storing and transmitting weaith. This does not mean that the
vahgs set by these authorities are absolute, but they must be sufficiently
grounded in reality to- aliow the coins to function within the economy. So
already the presence of coins informs the historian that the Roman
government had enough authority over economic matters to set values and
standardize currency.

Bul what role did coing have in the Roman economy? This question is not
as easy to answer as it might appear. I¢ lies at the heart of an important

debate on the nature of preindustrial economies. Coins can fullill specific

roles; Kevin Greene® suggests three possibilities. They can make exchange
(&)

easier. Instead of bartering (in which both parties must have goods that the
other party desires), coins allow trade when only the goods of one party are
desired. Related to this, coins can act as a standard of value. Even if coins
are not physically traded, it is often useful to have a sense of an item’s value
in relationship to other items. Coins can provide that standard. Also
important is the use of coins for storing wealth. Coins (ideally, though never
practically) are a stable mechanism for accumulating wealth. For example, it
is much more cédrivenient to be paid in coins than in dairy produets, because
coins will not quickly go bad and lose their value. This means that people who
get coins can save them, and use that wealth ater. These are some of the
theoretical uses of coins, bul which of these uses actually happened in Roman
times?

Because we know coins existed in Roman times, we can postulate™ some
of the ways that coins were used. Coins were used as a standard of value;
written sources give informalion aboul the price of goods and services from
the denominations of coins. Coins may have heen used to store wealth,
Numerous coin hoards have been discovered throughout the empire. This does
not n@cessari(g reflect wealth storage, but it is the most likely option.
Individuals, as part of economic transactions, also used coins. There are

anecdotal accounts of people using coins to buy and sell in Roman literature.
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And, for another example, we know that people paid a quadrans™ o get into
the baths in Rome, Another important type of evidence is the denomination of
coins. If denominations were too large, then only certain individuals and
institutions could use them. In Roman times, however, this was not the case,
The denominations reflected a wide variety of values, from negligible values {o
extremely expensive values. So, theoretically, everybody c(fzild use coins.

But questions of scale need to be considered as well. Just because there

were coins, and people used them in a way that is similar to how people use

money today, it does not mean that coins functioned exactly the way coins and

money do today. It is likely that the Roman use of coins was on a much
B

smaller scale than the use of money today. In the cities, coins were definitely

important for trade. The same probably cannot be said for rural areas or
areas of the empire without strong monetary (raditions. Coins were not
important in every transaction, and many transactions could occur without any
consideration of money. It is important not to equate Roman coins with
modern money —— the two, although appearing similar, are in fact different in

many ways.

<§E> sk Campania @ PR U BEMEEETBA YU TEEOM,
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(I THEEKA) three possibilities MEDTAHNEE 0 ELNOARE TR ERL S
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@ impetus

D development @ idea @ stimulus @ technique
(b} transactions

D benefits @2 dealings @ parts @ regulations
{C} means

@ average @ center @ observation @ way

) stable

@ broad @ intelligent @ steady @ typical
) hoards

@ circulation @ collections @ handling @  quality
{f) accounts IE

M banks @ illustrations @ numbers @ proofs
@ negligible

M insignificant @ neutral @ primary @ reasonable
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The first day of elementary school, a milestone in a child's life, brings a
mix of emotions for parents. The pride and joy of seeing their child taking his
first steps into the world are tempered with feelings of anxiety in moms and
dads everywhere.

Misgivings can be more intense for a parent living in a foreign country
who knows littie of the school gystem in their adopted fand. The fact that their
offspring will be acquiring a different set of values hits home. Sensational
reports in the media of bullying, incompetent teachers and out-of-conirol
ciassrooms add to their concerns.

Many foreign parents in Japan who want the best possible education for
their ¢hild consider international schools.  However, while many such
institutions in Japan have long histories, good reputations and provide a quality
education, they cater primarily to a transient student body. On the “Welcome”
section of its home page, for example, the American School in Japan states:
“Hailing from approximately 40 countries, the vast majority of our students
and their families find themselves in Tokyo on temporary assignment.”

Additionally, international schools are cost-prohibitive for many and too far
away for those not centrally located. Some send their families back to their
home countries so their children can attend school there while they continue
working in Japan —not a viable option for those who believe education begins
at home.

The reality for most foreign residents with mixed-race children is that they
will be enrolling in the local elementary school along with the vast majority of
regular fapanese families — something that may be difficult to accept even for
those who have spent a considerable amousnt of time in Japan.
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But it’s important for worried parents to bear in mind that regardless of
race and schooling, any child growing up in Japan — playing with Japanese
kids, eating Japanese food, watching Japanese TV — will become thoroughly
Japanese by default, and attending the local school with the other children in
the neighborhood is the best way for him to fit in. And if you are a foreigner
married to a Japanese, there’s a 99 percent chance that the person you love
and have decided to spend the rest of your life with is a product of the state
education system, so it can't be all bad, right?

The current Japanese school system has its roots in the Meiji-Era rush to
achieve economic and military parity with the West, A centralized education
was seen as crucial to modernizing the country, and Japan achieved its postwar
economic miracle with the current system: six vears of elementary school,
three vears of junior high schoeol, three years of high school, and four years of
university (with the first nine years being mandatory) .

Although the Japanese school system has come under fire for a focus on
rote learning over independent thinking, it also deserves much of the credit for
making Japan into the country it is today. Japan has high literacy rates, the
proportion of young adults with tertiary education ié one of the highest among
OECD countries, and l5vyear-olds taking the PISA ifests, which measure
academic ability, confinue to score high compared to many of their
international counterparts.

Japan's low crime rate can be partly attributed to the system whereby
homeroom teachers are tasked with both the cognitive and personal
development of students. Teachers are held accountable for their charges'
actions, and are likely to be called to the police station if a student is detained
for shoplifting, for example. '

While valid complaints could be made about excessive conformity among
Japanese, the high level of civility in society is arguably the tradeoff. Teachers
play théir part by mainiaining close personal relationships with their students,
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organizing small group activities and delegating various adult responsibilities to
students that prepare them for the future.

The number of mixed-race children in Japan is increasing as international
marriages become more common, but naturally parenis of mixed-race children
still have concerns that their children might be bullied because they look
different. .

Bullying is of course a pervasive problem, but it’s alse a universal one. It
ts equally possible a child could be bullied if he went to a regular school in his
foreign parent’s home country, or én international school, and for myriad
reasons other than ethnicity.

Foreign parents who are concerned about their children’s scheoling in
Japan are able to attend “open house” eventis held several times a year, during
which they can observe classes. Parents are also frequently invited into the
school to attend lectures, observe club activities and participate in various
other activities.

All Japanese elementary schools, and some junior high and high schools,
also serve reasonably priced, delicious, healthy lunches to students. Many
schools strive to provide [resh, locally produced food in season and offer
explanations of the contents of lunches.

Students in Japanese schools are active and the P.E. program is robust,
featuring a yearly sports festival open to families and the community. Clubs
that include a variety of sports are common for 5th and 6th graders and
extracurricular sports are available.

Elementary school is an excellent opportunity for hoth parent and child to
integrate inlo the communily and form bonds with neighbors. A home study
program in the foreign parent’s native tongue can help keep a child’s second
language sharp. Short trips back home and a longer homestay later are good
ways for chiidren to stay in touch with their foreign parent's culfure.

Foreigners who keep an open mind, stay curious and remember that
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learning is a lifelong experience can deepen their understanding and
appreciation of Japan as their children begin their journey through life at the

iocal elementary school.

(1) What are some of the positive and negative aspects of sending a child to

an international school in Japan?

(D Foreign teachers conduct all classes in English, but the sports programs
are lacking.

@ Most students continue on to good universities, but they never really
learn the Japanese language.

@ Their tests are the same as those in the US, but the lunches offered do
not contain fresh Japanese ingredients.

@ They offer a high level of education, but the students typically do not

stay for very long.

(2) After World War I, Japan was able to become a successful nation partly

due to what kind of educational system?

@ A “six-four-three-four” model with elementary school, junior high school
and high school heing obligatory.

@ A “gimhree»threeufour” model with elementary school, junior high school
and high school being obligatory.

@ A “sixfourthree-four” model with junior high school, high school and
university being obligatory.

@ A “six-threethreefour” model with elementary school and junior high

school being obligatory.
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(3) One particular reason parents might want to send their children to a

Japanese school is:

@ Strict teachers keep the students from committing shoplifting and other
petty crimes,

@ Affectionate teachers use pets to demonstrate how to be kinder, gentler
citizens.

@ Students live temporarily with their teacher’s family to learn how to
interact with older relatives,

@ Teachers play an important role in the lives of their students both inside

and outside of the classroom.

@) The author feels that the Japanese educational system might be
responsible for making children:

Intelligent but physically unhealthy.

Polite but too similar in many ways,

Hurnorous and fond of adventure.

® o0

Athletic but adept at music.

(5) The author does not think that bullying is such a big issue for mixed-race
kids because:
M Kids get bullied everywhere.
@ Japanis making great efforts to end bullying.
@ Mixed-race kids are bigger and stronger than Japanese kids.

@ Bullying has decreased dramatically in recent years.
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(6) For parents of mixedrace children who wish to preserve the foreign

parent’s native language, they can always:

® 0 e

Hire a local language tutor.
Send the child to an international school.
Make short trips back to that parent’s country.

Have a language “chip” inserted into their brain.

(7) What is the most appropriate title for the article?

® 0

“Japanese schools reluctantly learn to become more international.”
“Mixed-race kids have a better chance of success in university exams.”
“Local schools are the best choice if you want your child to fit in.”

“Dramatic decrease in bullying makes Japanese schools more attractive.”
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(1) I ran to catch up with him. |25

M chase @ escape @ join @ . trace

(2) We had to work harder to make up for lost time.
A accept @ cancel @ retrieve save

(3) When will you get through with painting the house?
@ continue 2 finish @ progress pause

@) Will you keep an eye on this bagpage untii [ get back?
M arrange @ lock @ pack walch

{5 You should cut down on fatty foods if you want to lose weight.
M cook @ hate @ reduce @ waste

(6) Paul always iries to live up to the expectations of his parents.

M disregard @ justify @ meet @ replace

{7y His latest film will soon bear wilness to his unusual talent.
M  betray @ demonstrate
@ emphasize @ persuade

(&) We should not look down on George just because he is poor at speaking.

@ despise @ ignore @ praise @ upgrade
12— OME (179—63)
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(1) Willlam went to sea in his teens.

=William became a { ) in his teens.

{2) 1flew to England fast summer.

=] went to England by ( ) last summer.

(3) Please come here at eight o'clock sharp.

= Please corme here at eight o’clock on the ( ).

(4) Your pronunciation is anything but perfect.

=Your pronunciation is ( )} from perfect.

{6) The plum tree in my garden is now in full bloom.

=The plum tree in my garden is now at its ( ).

(6) We couldn’t go hiking because of a severe storm.

= A gevere storm ( ) us from going on a hike.

{7} Mary is second to none in speaking French.

=Mary is 3 than anyone else in speaking French.

{8) It won't be long before we can travel to the moon.

=The day will soon ( ) when we can travel to the moon.
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Ted is shopping for clothes with his roommates Alex and Rob. [Jenmnifer, the

salesclerk, is assisting.

Rob:
Ted:

Rob:

- Alex:

Ted:

Rob:

Jennifer:

Rob:

Ted:

Jennifer:

Alex:

Jennifer:

Ted:

Jennifer:

(Holding up a woman’s swimsuit) Ted, {1

Come on stop kidding around. I need to get new clothes for college.
It's a lot colder in Vermont and I've got nothing warmer than some
cotton sweatshirts,

(In a little boy wvoice} Poor Teddy — going to be cold all by
himself. .. (Both friends laugh.)

Can't @

1 would, but my internship ends the last day of August. So

3

(Holding wp a female mannegquin) Don't forget to take your

girlfriend!

Hi guys, can I help you find anything?

Our little boy is going off to college. {(In a litile boy voice) He
needs matching clothes for the new school year. . .

Enough Robbie! Sorry about that. I need some warm clothes for up
north . ..

Youre in luck — ) I was just about to

mark everything down.
Cool. I might pick up some clothes for myself!
All sweaters are now 20% off and buy three, get one free.

And 5) 37

Our jeans are marked down 20% and buy two, get one free. And

khakis are 25% off. And, vou get an additional 25% off your total

— 14 — G M5 (179—65)



purchase price (6) (Walking away) Let

me know if I can help.

Ted: Wow, {7)
Alex: Yeah, with all the low prices, 1 might pick up some clothes myself.
Ted: Actually, I'm going to need a credil card in college. My dad told me
I should get one soon. (Fiffeen minutes later. The friends meet at
the cash register.)
Alex; How'd you make out?
Ted: [ got two sweaters, one pair of jeans, a pair of khakis and a jacket.
How about you?
Alex I got a pair of jeans and a sweater.
Rob: Perfect! I found a pair of jeans and a sweater! (Laughing) That
(8
Ted: I don’t think so. We'll divide the price of the discounted sweaters
and jeans by two. And after I use the credit card, we'll only be
paying a fraction of the original price.
R
I means I don’t have to pay for anything!
@  what about pants?
® we can really save some money if we huy stuff together, ..
@ Tl have no time to shop before classes start.
& if you open up a credit card with the store today.
you just buy everything you need up there?
@ why don’t you get this for pool parties?
our fall fashion items are now on sale,
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1) AT RIS 5 ETESEL NS DERN,
=Nothing ¢ 1 ) C 2 Y (C 3 )Y 4 )y s5 Y6 )y 17 3
¢ 8 »( ¢ »( G ) traveling abroad.

@ gives @ kindness @ more @ receive
® than ® the @ pleasure ® us
@ we © while womsm[41], momsm|a]

2) BEREMTHICMESHERT NEL 27,

=You shoud ( 1 ) ( 2 ) C 3 ) ( 4 ) C5 ) (6 )
7208 09 )0 )it

@ before @ examination @ have

@ looked ®  over ® paper

@ several ® submitting @ times

© your @wosezr[4] Oomsn(4]

3 BHLEBAMNET »5, AEOBEIDRTSNRNWESS,
=The destruction ( 1 Y C 2 )»( 3 > 4 »y (65 »( 6 )
(7 )C 8 y(C g )»(C 0 ) tobreakout.

@D a ® be @ i @ inevitable
&  mankind ® nuclear @ of & war
@ were © would Womsm[4s]. Oomsmn|as]
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=We (1 ) C2 ) C3)C4)Cs5 )6 )7
( 8 3(C 9 )( 0 ) cathedral
@ but @ cannot @ feel @ help
& into ® reverence @ this walk

@ we © when womsma], Domems]

5) MOEEEEANE, LFOBEOAALEEEOMBERLZ LN TES,
=learning ¢ 1 ) C 2 ) 3 )Yy (4 ) (5 ) ( 6 )
C 7 yC 8 )(C 9 ) ( 0 ) different country.

@D a @ another @3 communicate
@ enables ® in ® language
@ people to @ with

© you womesm[49], Oome|s]
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