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(I]) oZo®izmas, BwicEil,

There is no question that kitchens smelled bad in the past. Before
refrigeration, seasonal food was not a matterof | A |,itwasa B
Evanl ]murs counted: one 19th'century housewife insisted | (1) | “an early
dinner today” because the salmon, green-pea soup, chickens and jellies she
had ordered were going off in the hot weather. According to various recipes,
most cooks must have known that putting charcoal*! in with spoiled meat
would absorb something of the h;u'sh smell, and horseradish**| C | into
milk would help it for another few hours without turm.ug

How on earth, it is tempting to wonder, did people store fresh food
before the days of refrigerators? Actually, a stone cupbl:-:ard. was an
astonishingly simple yet effective invention. A thick piece of ‘marble*?

remains cold on a hot day, and fish and meat D directly upon it.
Then there was the ice house, a wonderful invention, first heard of at
St. James's Palace in 1666. Called the “snow-well,” this one was sunk into

the ground and given a roof of straw. It was most convenient to build your
ice house near your lake, if you had one, so that in winter it was easy to

carry in frozen lake-water and pack it in straw for the summer season. In

a dark space of a constant t&ﬁlparatura, ice | E | nearly the whole year.
In the early 19th century, artificial refrigeration took shape — a freezing

machine that worked by the turning of a handle. People saw the wvast .

possibilities, and various innovations were made. Before long, fridges were

among the new electrical devices to be found in the most advanced kitchens.
They were initially- rather luxurious possessions. In the 1930s, their
owners might invite their friends to a “refrigerator party” where each course
was already prepared, waiting to be snatched | (2)° | its own shelf in the
fridge. Cookbooks from the period show guests in evening dress gathered
in the kitchen to enjoy the new experience of eating an entire meal of m:-nld
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food.

However, F . One diary tells a story about a housewife in the -
1930s. It was.the gas man who finally gave her the answer | (3) | the

mystery of why the ice in her refrigerator was always melting. As she
wrote in her diary, “He roared with laughter when he realized the problem:

G |V

After World War II, the supply of electricity grew stable and the
emmmy. boomed. Much money was spent on new kitchenware such as
mixers and toasters, but | (4) | far the most popular was the refrigerator.
By the mid-1960s, 51%; of London huusaﬁnlds possessed one. As everyone
knows, it has ended | (5] | as the absolutely essential kitchen device.

*1 charcoal : &, #AE
*2 horseradish | 4 37 7HE
*3 marble : KEH
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a. A temptation B fantasy
b. A requirement B fashion
c. A preference B necessity
d. A | concern B | pleasure
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a. against b. at ' ¢ . between d. by
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mixed

. having to mix
. will lie
. would be laid _

should be last

. could last
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C. everyone
f. refrigerators
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C a. mixing : -
¢. had mized
D a. were to lay
¢. had lain
E a. was lasted
c. is lasting
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a. understood b. worked
d. how e. not
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. I'was too busy preparing for the refrigerator party

. 1 did not know that I always had to keep the door shut

¢. I was still packing ice in straw after carrying it from the frozen lake

KALELEDZLE, 2EDa~dOdHb—o8Y, £

. I was constantly going to the shops for fresh supplies
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a. Natural resources were cleverly used in order to prevent food from
going bad and to cover the severe odor.

b. In some cases, cookbooks and recipes will allow us to picture how and
what people used to eat.

¢. Refrigerators were so fashionable that-dressed-up people ?vuuli-:l go
into the kitchen and take the food directly from the fridge.

d. Unlike the usual ice house, St. James's was built with ice that was
cut out and carried from a nearby lake.

e. Electricity and a growing economy played a major role in the
popularization of refrigerators.



(I ] Read the passage and answer the questions.

We know some of the tricks for teaching kids to become high achievers.

For example, research suﬁgeets that when parents praiseleﬂ'nrt rather than

ability, children develop a stronger work ethic* and become more motivated.

- Yet success is not the No.1 priority for most parents. Surveys reveal that

in the United States, ]:-al:mts generally place far greater importance on

A than B . That is to say, we're much more concerned about
our children becoming kind, sympathetic and helpful.

In spite of the significance that it holds in our lives, teaching children to
care about others is no simple task. A certain study shows parents who
valued kindness and sympathy frequently failed to raise children who
shared those values. Are some children simply good-natured —or not?
How do kind and generous tendencies develop? Genetic twin studies
suggest that anywhere from a quarter to more than half of our tendency to
be giving and caring is inherited. In other words, there is still much room

for education and environment.

- By age 2, children experience some moral emotions — feelings triggered
by right and wrong. To support caring as the right behavior, research
indicates,| C |. Rewards run the risk of leading children to be kind
only when something is offered, whereas praise communicates that sharing
is essentially valuable for its own sake. But what sort of praise should we

give when our children show early signs of generosity?

In an experiment, researchers investigated what happens when we
praise generous behavior versus generous character. Afier 8-year-old
children won some plastic toys in a game and gave some to charity, the
researchers granted different types of prlraisa to different children. For some,
they praised the action: # D * For others, they pﬁused the character

behind the action: * E ”
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A couple of weeks later, when faced with more opportunities to give and
share, the children were much more generous ﬁﬂ:er their character had been
praised than after their actions had been. Tying generosity to character
appears to matter most around age 8, when children may be starting to form
notions uf identity. Children learn who they are ‘&-::-m observing their own
actions: I am a helpful person. '

Praise in response to good behavior is important, but our responses to
bad behavior have consequences, too. When children cause harm, they
typically feel one of two moral emotions: shame or guilt. F the

common belief that these emotions are practically the same, they have very
different causes and consequences. _ .

Shame is the feeling that I am a bad person whereas guilt is the feeling
that I have done a bad thing. Shame is a negative judgment about the core
self, which is highly damaging. Shame makes children feel small and
worthless, and they respond either by expressing anger toward the target or
escaping the situation altogether. In contrast, guilt is a negative judgment
about an action, which can be repaired by good behavior. When children
feel guilt, they tend to experience deep regret, sympathize with the person
they have harmed, and aim to make it right.

In one study, young children received.a doll and the leg fell off while
they werel playing with ‘it all by themselves. The kids who te:m:l to feel
shame avoided the researcher and did not volunteer that they broke the doll.
The kids who tend to feel guilt were more erlytuﬁxthe doll, approach the

wacaarrhar and asvnlaim what harnnenad Tha shildvan wha falf ashamad
-wh—_‘.m’ ALY “l"“‘. Y AR u‘rrhub-_l E oy 8 =) REI R AN ¥y vy BT RAWF ES=T 4§ L [ES SR TS F vy Ty
were avoiders; the children who felt guilty were amenders.

If we want our children to care about others, we need to teach them to

feel G Iwhan they behave badly. A psychologist suggests that shame

emerges when parents express anger, withdraw their love, or try to assert
their power through threats of punishment: Children may begin to believe



that they are bad. Fearing this effect, some parents fail to exercise
discipline at all, which can herm the development of strong moral standards.
~ The most effective response to bad bebavior is to express
disappointment. Parents raise caring children by showing disappointment
and explaining why the behavior was wrong, how it affected others, and how
they can correct the situation. " This enables children to develop standards
for judging their actions, feelings of sympathy and responsibility for others,
and a sense of moral identity, which lead them to become a helpful person.
The beauty of expressing I is that it communicates the fact that yon
' do not approve of the bad behavior, together with high expectations and the
potential for { ] : “You're a good person, even if you did a bad thing,
and I know you can do better.” - ‘

* work ethic: the prineciple that hard work is good

1. Choose the most appropriate combination for A and B .
and mark the lefter on your answer sheet.

a. A action B character

b. A | caring B achievement
c. A | effort B | inheritance
d. A results B Pprocess

2. Choose the most appropriate for| C |, and mark the letter on your .
answer sheet,
. both praise and rewards are essential

a
b. neither rewards nor praise is proper

%]

. rewards are more instructive than praise
d. praise is more effective than rewards

_S_



3. What did the researchers say to the children? . Choose the most
appropriate for each of | D and| E , and mark the letter on
your answer sheet. Use each choice only once.

a. You offered a lot of your toys, didn't you? You are a nice and helpful
person. ‘

. It's always fun to play with you. You are so bright and cheerful.

. It's always good to be diligent. :?uuwurkeﬂ&uhardtuget-theﬁuys*

. You were so good at the game. That was really impressive.

&. You gave your toys to charity. That was such a nice thing to do.

[= PR T =

4., Choose the most appropriate for | F |, and mark the letter on your

answer sheet,
a. According to b. Because of
-¢. Despite d. Including

5. Choose the most appropriate for| G , and mark the letter on your

answer sheet.

a. shame as well as guilt b. neither guilt nor shame
c. shame rather than guilt . guilt rather than shame

=™

6. Choose the closest in meaning to Fearing this effect, and mark the lefter
(H)

on your answer sheet.
a. As they are worried about causing their children to consider
themselves bad,
b. Although they are worried about their children’s lack of discipline,
¢ . Because children are afraid of punishment for their bad behavior,
d. While children are aware that it might damage their mental
development,
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Choose the most appropriate combination for | I and J 1.

and mark the letter on your answer sheet,

I anger ] affection
I criticism ] friendship

‘ I disappointment J improvement
I dissatisfaction I assessment

What _is the passage mainly about? Choose the most appropriate and
mark the letter on your answer sheet.

. It is about how children learn to control their emotions.

. It is about the ways to encourage children to care about others.

. It is about how children take aftar‘their parents’ character.

. It is about the ways to help children develop a sense of independence.

S —10—



() oEofresa, Mwisit.

Imagine you are back in school, in a science lesson. A B

C | How would you feel? D E But if you are not, it is
likely that you feel anxious and very unsure that you ean provide the right

answer.

Now imagine a different classroom scenario. The teacher introduces

the same topic, but| F she says she is going "to give you all five
minutes to talle together in groups of three to decide why you think the
moon changes .sh-apa. One of you will then act as spokesperson for the
group, to give the class your agreed answer. Does this snarn:arin make yuu-

feel any different? If the prospect of providing an answer now makes you
feel less anxious, then that is due to the power of the process which I would
call “interthinking.”

“Interthinking” means to exchange thoughts with others. It represents
an important strength of human thinking, by which people ean combine
their intellectual resources to achieve more through working together than
any individual eould do on their own.

Needless to say, language and communication are the key to
“interthinking,” which is likely to have played a crucial role in the
evolutionary survival of our ancestors. Unlike all the other animals with
whom they were competing for survival; our pre-historic ancestors became
able to use language to organize, review and plan their collective activities.
Importantly, thev also bE-IEﬂE able to iﬂe it to :i_u_-rudﬁ,.- the members of
each new géieraﬁon into their complex society.

In fact, language is both thé medium and the message; we learn our
first language through using it. It provides us with ways of representing
experience and reasoning, collectively and alone. Language links
cooperative activity with individual thinking. On the one hﬂﬂd._ people are

—_1]1 —



able to think collectively. On the_ other hand, such collective activities
impact upon the development and process of individuals’ thinking.

The Russian psychologist Vygotsky was one of the first to offer a theory
of intellectual development that recognized the role of language in that
process. According to his thlenry, the dwelap;ment of children’s thinking is
shaped by the dynamie relationship between “interthinking” and individual
thinking, with language as the prime mediator® between the two. The
characteristic of human thinking can be seen‘in our ability to think both
collectively and alone, with these two modes of thinking in good balance.

* mediator . i+ E5H D
1. Z&FF] A |~| E AAMbME LI E, 2EDa~eDPPb
Fhth—oBVY, TORGEEEMcY—27¥L, L LEEFEHEEL
THEHALEZNIE, '
a. After telling the class what she is going to do, she looks directly at .

you.

b. If you are confident and knowledgeable, you may not feel at all
worried. |

¢. She says she is going to ask a member of the class to explain to
everyone why the moon seems to change shape, over the course of a
month. _ '

d. The teacher begins the lesson by saying that today’s topic is the solar

 ra—

BYELEM.

e . This is because you know that you can provide a clear answer,

2. ZF [ F | KAZBRLEOLEAE, 28D a~d OB b—0RY,
EORSEMEMIcT—2 ¢k, , |
a. as aresult b. in short c. thatis d. this time
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3.

a
b

[x]

d.
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. all the other animals

. our pre-historic ancestors

. their collective activities

the members of each new generation

EXONELROLHTBbDE, DEDa~d0HRL—oRY, ZOR

FrREMEIIT—s2 L,

It has,nﬂeg been doubted whether “interthinking” can be a positive

teaching strategy.

. “Interthinking” refers to building your own unique thought without
the assistance of others.

. Other creatures living in a complex society use language in a similar
way to human beings.

. Language allows collective thinking and individual thinking to
influence each other. ) )

FEXDFA Lk LTRSEUL bDE, DEDa~dDbE—DRY,
FORETEREMc -2 L,

. Culture and Initiation of Pre-Historic Human Beings

. Effective Instruetion through “Interthinking”

. Imagination and Intellectual Development via Individual Experience
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Parents wondering what their sons. or daughters would lock like as they
gmwupma]rsoongetaqmckanswerbywaarufana:utumatedag‘e
progression software developed at the University of Washington. The
technique, which researchers call the first automated method of aging babies

(1) | adulthood, creates images of a young child’s face from an original

image as it would look as it ages | (2) |a lifetime. The software can

work from images containing various poses, expressions and lighting,
researchers say. “Aging photos of very young children from a single photo
is considered the most difficult | (3) | all scenarios, so we wanted to focus

specifically on this very challenging case,” says the University of
Washington engineering °and computer science Assistant Professor
Shlizerman, .

The appearance and shape of a young child’s face, not to mention its
exEJressions can alter dramatically as they mature, making it difficult to
predict and model the chfmges The University of Was]m:ngbnm researchers
took an average of thousands uf deferent faces, focusing on the same gender
and age to calculate visual changes normally found in those groups as they
age, then applied the changes to the face of the subject image. The

software scans thousands of Internet photographs in different gender and

age groups, then calculates a common change in facial appearance with any '
age’ up' to as old as 80. The researchers say, “Our extensive studies
demonstrated age progression results which are so convincing that people
can't distinguish them ffom reality. When C images of an age-
progressed child photo and a photo of the same pétsun as an adult, people
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are unable to reliably identify which one is-the real photo.”

Photos of young children often include unusual poses, shadows, variable
lighting, odd expressions and, occasionally, the odd milk moustache. So,
the computer software corrects the turned heads and varied lighting before
applying the mml?uted appearance and shape changes to create the age
progression. Thas:,rstemﬂuuldbeuaefulinpmduciﬁgagedimagesof
missing children. At the moment, this is usually done by artists who use
photos of the missing child and of other family members, but is time-

consuming and not always D
The automated age-progression system is especially good at creating
‘images for children below the age of five, an age when facial features are

E to those of a baby, the researchers say. Running| (4) |a

desktop computer, the system can genmerate aging results for a face in
around 30 seconds. Future work may include other identifying factors like
ethnicity and also cosmetic features such as spots and hair-color change to
create a method for representing any human face at any age, Shlizerman
says. “T'm really interested in trying to find some representation of
everyone in the world by using the massive amounts of captured face

photos,” she says. “The F process is one of many dimensions to

consider.”

1. Zr| (1) | ~| @) |KAZELHEGLZEE, 2¥Da~doPis
FREN—DRY, TORELBEMcv—24L, 7L, ENSES
LT@ALEW k, ' '

a. into b. of C. on d. over




2. T### The appearance and shape of a young child’s fam,. not to mention

a.

{a}

its expressions, DEVE A L LTELETLZ D%, 2EDa~dodd

—oR, TORFTEHREMC—22 L,
Neither the appearance and shape of a young child’s face nor its

expressions

. All the factors concerning a young child's face except its expressions
. The appearance and shape of a young child’s face as well as its

expressions

. Either the -appearance and shape of a_young child’s face or its

expressions -

3. T4 The University of. Washington researchers toock an average of

da.

{B) R
thousands of different faces, ®Fv L L L TELATLZLOE, 2ED

a~dDFEhL—2RY, FOURFTREMcY—-/HX,

The University of Washington researchers measured the different
parts of the faces,

. The University of Washington researchers effectively selected

different faces from different ages,

- The University of Washington researchers came up with the most

typical features found in many different faces,

. The University of Washington researchers carefully examined the

various characteristics of many faces,
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C a. covered b. proved C. seen d. shown
D a. accurate b. apparent c. confusing d. useless
E a., appropriate b. closer

c¢. devoted - "d. significant
F | a. aging b. disguising

¢ . increasing d. showing



5. 2EQL)~BOM OEAZE LT, FLORFLRIEIbOE, 2EDa
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(1) What have scientists at the University of Washington achieved?

a.
b.

a L]

The:.r have created an anti-aging program which keeps you young.
They have made a computer program which shows yuu how your
babies would appear when they are born.

. They have develupedapmgramwhi;:h displays how children would

change as they get older.

. They have figured out a program which would help you look reliable.

) Why was their project s0 difficult?

It was difficult hecauﬂe the aging features differ from person to
person. '

. It was difficult because a young child’s appearance will undergo

radical changes.

. It was difficult because the aging process mostly depends on how

they live.

. It was difficult becanse their artificial images were similar to real

photos.

() ‘What is the characteristic of young children’s photos mentioned in the

text?

a. In the photos, children are often accompanied by their parents.

[=n
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. In the photos, children do not always look healthy.
. In the photos, children de not always show their faces clearly.









