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Several professors at Texas A & M know something 'that generations of
teachers have { 1 ) been able to guess at: whether or not students are reading
their textbooks. They know when students are skipping pages, not highlighting
important parts, not taking notes — or simply not opening the book at all.

The dean of the school of business, Tracy Hurley, said that although it seems
(7)

like the faculty members are spying on the students, it is being done for good

reasons. In fact, the members of the faculty are testing a new piece of technology
that allows them to check students’ progress with digital textbooks.” This project is
being carried out in eight other colleges as well as Texas A & M.

" The main college publishers have already been collecting data from millions of
students who use their digital educational materials for some time. CourseSmart
does more than that. It { A ) each professor with full information on each and
every student in the class. It is a new approach, which is already affecting how
teachers teach and how students learn. There is a plan to introduce the system
more widely from the next academic vear. However, some critics question how
well this system measures learning.

One of the instructors in management at Texas A & M, Adrian Guardia, found
aproblem ( 2 ) astudent who seemed to be doing well. His test grades were
good and CourseSmart reported his “engagement index” was also good. But the
instructor saw that the student had opened his textbook only once. Mr. Guardia
teaches 70 students in three classes. He questioned whether the student was
really learning if he only opened his textbook once, the night hefore the test. He
decided to counsel the student on his study habits.

Students do not see their engagement index scores ( B ) a professor
shows them. However, the students know that the digital books are checking on
how they are studying. For a few students, merely being told their number is a

shock. One student, Charles Tejeda, got a C on his last quiz but he realized that
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he was struggling in class when he got a low CourseSmart score. “They caught
me,” Mr. Tejeda, 43, said. He has two jobs and three children, and can only study
late at night. “Maybe I need 1o focus more,” he said.

CourseSmart is owned by a group of major publishers who see this technology
as a way to keep their control over the market. By offering faculty and
administrators a constant stream of data on how students are performing they hope
CourseSmart will keep them at the top. In the old days, teachers knew whether or
not students understood the course content from the ( 3 ) on their faces. Now
some classes are completely ( 4 ) and teachers don't see their students. The
CourseSmart information could give the colleges early warning about which
students might fail their courses and tell teachers if the whole class is not able to
follow the course. FEventually, this data will be returned to the publishers, to help
them prepare new editions of their digital books.

Publishers and writers have dreamed of such feedback that could help them to
improve on how they target their sales and improve the efficiency of their editing.
Several big publishers are probably already collecting this kind of data, but they will
not say what they are going to do with it. In the pre-digital era publishers did not
know how their books were being used. Sean Devine, the chief executive of
CourseSmart, said, “Before this, the publisher never knew whether a particular
chapter of the book was even looked at.” More than 3.5 million students and
educators use CouseSmart texthooks and these are producing a huge {( C ) of
data about particular chapters of each of the digital books.

Students have some ( 5 ) of the system. Some students complained that
they needed betier information on the analysis of their reading. Others said their
scores suffered because they took notes on paper rather than digitally. Some
students also commented that there were problems with the software. For
example, the student who was studying at the last minute said that he had opened
the textbook several times, not just once. Mr. Guardia was not convinced about

these compiaints, and CourseSmart said it knew of no problems with its software.
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Professor Chris Dede, a specialist in learning technologies at Harvard's
Graduate School of Education, is worried about the quality of the data CourseSmart
is producing, even though he believes analytics are important in the classroom.
QOther problems with CourseSmart are that students could play games with its note-
taking or highlighting functions and, by so doing, change the results of the data, A
student could improve Iﬁs or her engagement index score by ( D ) the book
open while doing something else, for example. Professor Dede suggests that it
could he harmful if teachers beli.eve (1. CourseSmart, 2. most, 3. scores,

(4]
4. to, 5. from, 6. much, 7. of, 8. mean, 9. the) the students.

However, Mr. Devine of CourseSmart suggests that thisisjusta ( E ) and
that in the end the system will show how well students have used the textbook.
He insists there is a connection between how the students use the textbook and
how successful they are as students. But there is also a connection between what
is thought fo be happening and real success. For example, Hillary Terres is a
good student but she has a low engagement index score. This is probably because
she puts her notes into a computer file and they are not being checked by the
syétem. She is a student of Mr. Guardia. She is worried that, “If he looks and
sees that I am not working as much as he thought then he might have a negative
image of me. His opinion of me really ( 6 ). Maybe I need to change my
study habits.” After two months of using the system Mr. Guardia’s students are
scoring well on quizzes and assignments, but their engagement index scores are
low. He thinks, “Maybe this course is too easy and I need to challeng_e them a bit

()
more. Or maybe the textbooks are not as good as 1 thought.”
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(1) A. never B. ever
C. only D. rarely
(2) A. by B. with
C. as D. in
{3} A. experiments B. experiences
C. experts D. expressions
{4) A. virtual B. interpersonal
C. blind D. unconscious
(6) A. merits B. criticisms
C. techniques D. advantages
{6} A. matters B. evolves
C. worsens D. improves

W2 RPBLEZT, (A )~ E HKASHEHNRKRER(—HEEEFEIRE
W, BHO—XFET TICEEME A DN TWADC, EOXFERVEL

TEPRNIE,

M3 THRECOORFOERE LT, RbLEYRLOERUREN,

A. The faculty members are able to know ﬁho has cheated in quizzes with
the new technology.

B. The faculty members require publishers to get access to private
information on students secretly with the new device.

C. The faculty members are aware that they are deceiving students with the
new software.

D. The faculty members could get information about the degree (o which

students engage themselves in preparing for classes with the new system.
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A. Students do better in their course work than the results from the new
system suggests.

B. Students’ engagement index scores are compatible with those for quizzes
and assignments.

C. The students tend to form wrong images about the teachers using the new
system.

D. The new system has improved the students’ scores for quizzes and

assignments more than expected.

B 6 AXONEEZEZ, TOEIDZA M ELTEEDLL ARV LD E—DE
VR &EW,
A. The Teacher Knows if You've Done the E-Reading

B. Merits and Demerits of Digital Textbooks
C. Digital Materials Could Change Students’ Study Habits

D. Confrontation between Teachers and Publishers over New Technology
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In Japan in the late nineteenth century, the metropolitaﬁ lower classes,
especially the poor,-tended to concentrate in ghettoes, but as the twentieth century
progressed, these dense settlements of the poor gradually dispersed. The poor
tended to occupy low-lying areas that were not properly provided with water and
drains, did not have fresh moving air, and suffered from high humidity. And
despite the high population density, the low wooden apartment buildings that
housed the poor were built along dark, narrow lanes rather than ordinary wider and
more open streets. Overcrowded, poorly lit, damp, and stinking, the urban slums
fostered crime and disease. They were hardly a promising environment for busy
working women who were seeking to establish households and raise children,

The 1890s were in the middle of zli period when there was a lack of housing
and rents were high. At this time urban lower-class women and their families lived
in cheap hotels or single-story row houses consisting of five-to-ten household units,
hidden away in lanes behind the main streets. A poor household, as a rule, lived
in one room measuring two meters by three meters or three meters by four meters,
while a working-class family might occupy twe small rooms. Quite often two
households or one household plus unrelated persons shared the same living space.

Not only did the living spaces of the urban underclass lack private toilets, baths,
and water supplies; many did not have windows or cooking facilities. Needless to
say, under these living conditions it was not easy for employed women to manage
cooking, laundry, cleaning, and childrearing. Nonetheless, shared facilities such as
wells and public baths, which charged admission, had some advantages. They
provided opportunities for women to socialize as they did laundry, washed dishes,
and bathed their children. And no single woman bore responsibility for the daily
maintenance or cleaning of the facilities.

By the end of the 1930s, poor and working-class women and their families

tended to occupy larger living spaces, often with tiny kitchens, electricity, and



private toilets. Aﬁd they owned more household goods%bedding, dining tables,
and things for cooking. Overall, the material aspects of urban lower-class women’s
home lives changed during the early twentieth century. These changes made it
easier for working-class women to perform household tasks at home.

Yet one may also ask whether these new improvements truly served the
interests of urban lower-class women. Cooking and washing clothes and dishes at
‘home alone instead of in company with other women may have isolated these
women. So, it can be argued that doing hoaéehold tasks in the home, due to the
greater availability of household items after the 1920s, limited the social life and
increased the workload of poor women. These women were already under
pressure to look after their households and care for their children.

As society became aware of middle-class ideals of home life for married
women, this may have begun to transform ideas of what being a woman should be.
These new ideas changéd the daily practices of urban lower-class women,
particularly those who worked and whose households were less likely to require an
income from the wife.

In the domestic world of lowerclass women, even the poor were able to buy
more goods as the twentieth century progressed. Knowing who made the
decisions about purchases and who actually bought goods for the home is critical in
understanding the power structure in the household. It is probable that women
who worked at home making things for factories to sell, or who worked for
themselves, ' he}d the power to buy things rather than those women who did
-domestic work at home with no pay.

During the late Meiji era, urban lower class families spent a large part of their
income on basic essential goods— 68 to 70 percent on food and 10 to 19 percent
on housing. Many poor families did not own their sleeping mats or covers.
They rented them. Many families bought leftover food, including rice. This was
cheap and convenient to buy and many families, as mentioned above, _had no

cooking faciliies. Working-class budgets for these years were similar to those of
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the poor in that they spent a large part of their income on food. Working-class
families also had regular debts that built up over time. However, they were able to
spend more money on Better housing and on non-essential goods such as
newspapers, books, and educational fees.

| By the 1920s, poor urban women spent 45 to 50 percent of thei'r household
budget on food compared to 60 percent before this period. For working-class
women this had fallen to under 40 percent. Lower-class families also spent less on
housing, while spending on newspapers, baths, educational fees, gifts, and
entertainment increased. Lower-class women became less focused on the daily
struggle for survival, and they were able to spend more on clothing, education, and

entertainment.

1. In the Ilate nineteenth century in Japan the lower classes lived in places where
A. working women, who were trying to raise their children, were encouraged.
B. large numbers of other poor people also lived with their families.

C. wide open streets, running water, and other conveniences could bhe found.

D. many tall buildings and lots of fresh air were the main features of life.

2. The reason why people shared living spaces in the 1890s was that they
liked living in cheap hotels, hidden away in lanes.
thought it was unsociable not to have their families living with them.

. had community spirit and wanted others to share living space with them.

v o w

couldn't afford to have enough accommodation just for themselves.

3. Shared living gave lower-class women
A.. private toilets, baths, and water supplies that were necessary for family life,
B. cooking, laundry, cleaning, and childrearing areas, away from other people.
C. space and time during which they could communicate with others.
D

. the chance of using free public baths and wells.



4. Working-class women at the end of me 19308
. were forced to go out to work because their husbands didn’t earn enough.

A

B. lived in private houses with more space and all the facilities of modern times.
C. owned their homes that were filled with furniture and other household items.
b

. did household tasks at home and had an easier time there than before.

5. Concerning the position of women after the 1920s, the important question is:
A. How far were womén’s lives limited by the need to live in private housing?
B. Would women achieve equality at work or at home with men in the near

future?
C. Was the income of these women badly affected by working in public houses?

D. Could lower-class women afford the new luxuries that they had?

6. The effects of the middle-class ideals were
A. to create chances for lower-class women to make careers for themselves,
B. to make women surer of themselves in the wider world and less depéndent.
C. to free women from the slavery of domestic work and the control of their
husbands.
D. to change the idea of women as independent workers to women as wives in

the home,

7. As the lives of the lower-classes became richer,

A. those who made the decisions about what to buy became more important in
the home.

B. the women doing domestic work at home were able to control the budget
and decided what to buy.

C. workers who made things at home to sell started to earn less money than
others in the family and didn’t buy things for them.

D. women who worked for themselves used the money they earned to have a

good time rather than for the family.
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8. As for poor families and workingdass families -in the late Meiji era, the
difference between them lay in the fact that
A. the poor tended to spend most of their money on food and housing.
B. the working-class had regular debts that got bigger as time went on.
C. the working-class used more of their budgets to live in better accommodation.
D

. the poor saved up money by buying leftover food and renting their bedding.

9. The change in the lives of the lower-classes that ﬁad taken place by the laté

1920s was that

A. the percentage of spending on food by poor women was lower than that of
working-class women.

B. the percentage of the household budget spent on food and housing decreased.

C. households began spending too much money on luxury goods instead of on
necessary goods.

D. lowerclass women didn't care about struggling for survival and gave up

trying to live economically.

10. The best title for this text is:

A. The rise of sociable and ﬁﬁancially independent women in Japan in the
twentieth century

B. Changes in the lives of Japanese women between the Meiji period and the
twentieth century

C. Women and work: The evolution of women from domestic servants to
modern entrepreneurs

D. Poverty and its effects on the lives of families in Japan in the past and

present day
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1. My smile meant that I was sorry and wanted you to stop getting angry'.

B

-

. That's

(%3]

But how do vou make exceptions for urgent calls?
I'd never thought about that.

[ only smile when I think of something good.

why I get irritated because I can’t do it here.

Three students are discussing what they like and don’t like about social

manners in Japan. Meiwen is from China, Giwon is from Korea, and Michi is-

from Japan.

Giwon:

Michi:

Giwon:

Meiwen:

Michi:

Giwon:

Meiwen:

Michi:

I don’t know \irhy it's not allowed to talk on my cell phone in the train.
It's réally inconvenient. _

The rule is there to protect others on the train, from listening to your
conversation. It can be annoying, especially when people talk loudly. (A)
I see that. But if there is something urgent, then I should be able to
make or take a call.

(B) What you call urgent may not be urgent for me.

Yeah, I might think calling a friend to say I'll be late to meet up is
urgent.

I guess you're right.  It’s just that in Korea we can chat on the phone in
the train. (C) There are just so many rules.

That's what 1 think, too. Sometimes [ get frustrated with all the
paperwork that's necessary for doing something simple like getting a
parking place for my bicycle by the station. [ have to go to the city
office and fill in the forms to get a special license. [ can’t even do it by
mail or through the Internet,

(D} It just seems normal to me.



Giwon:
Meiwen:
Michi:

Giwon:

Meiwen:

Michi:

Giwon;

Michi:

Meiwen:

Michi:

Giwon:

Michi:

Meiwen:
Giwon:

Michi:

Meiwen:

Of course, you're Japanese, but it's strange for us.

Don't you ever get mad when things like that happen?

Maybe, a little, But then I just think it can’t be helped and smile.
Exactly. I mean, why do Japanese people smile when they are annoyed
or frustrated?

Do you remember last week, Michi, when we had ""'that argument about
your being late for our lunch date? You apologized and then smiled!
‘What was all that about?

Well, we just don’t like confrontations. (E)

But why didn’t you just tell her that?

Because I expected her to understand.

I suppose I've been in Japan long enough to understand this kind of
non-verbal communication, but it still annoys me. ‘

Don’t you do that in China or Kore.a? (B}

Sornetimes my mom expécts me to understand what she’s thinking, but
then I am her son and know her pretty well. But other ‘than hef‘, I
always make my feelings clear, unless it hurts someone. (6)

There you go then. Japanese people are sensitive to others’ feelings
and want to avoid hurting them. That's why we don’t state the obvious.
Instead we smile.

Don’f you think that’s a bit strange, though?

Yeah. (H) What about lunch?

Oh ves. Let’s go to the Indian restaurant down the street. I could just
do with a curry.

Now you've put a smile on my face, too!


















