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[1] Suddenly, aimost everyone in England has a mobile phone, but because
this is new, unfamiliar technology, there are no set rules of etiquette
governing when, how and in Wha‘p manner these phones should be used. We
are having to ‘make up’ and negotiate® these rules as we go along—a
fascinating process to watch and, for a social scientist, very exciting, as one
does not often get the opportunity to study the formation of a new set of

unwritten social rules.

[2] For example: I have found that most English people, if asked, agree that
talking lloudly about banal® business or domestic matters on one’s mobile
while on a train is rude and inconsiderate. Yet a significant minority of people
still do this, and while their fellow passengers may sigh and roll their eyes,
they very rarely challenge the offenders directly—as this would involve
breaking other, well-established English rules and inhibitions about talking
to strangers, making a scene”™ or drawing attention to oneself. The offenders,
despite much public discussion of this problem, seem oblivious™ to the effects
of their behaviour, in the same way that people tend to pipk their noses‘ and
scratch their armpits™ in their cars, apparently forgetting that they are not

invisible.

[3] How will this apparent impasse™ be resolved? There are some early signs
of emerging rules regarding mobile-phone use in public places, and it looks as
though loud Tm on a train’ conversations—or mobiles ringing in cinemas and

theatres—may eventually become as unacceptable as queue® jumping, but
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we cannot yet be certain, particularly given English inhibitions about
confronting offendérs.‘lnappropriate mobile-phone use on trains and in other
public places is at least a social issue of which everyone is now aware. But
there are other aspects of ‘emerging’ mobile-phone etiquette that are even

more blurred and controversial.

[4] There are, for example, as yet no agreed rules of etiquette on the use of
mobile phones during business meetings. Do you switch your phone off,
discreetly®, before entering the meeting? Or do you take your phone out and
make a big ostentatious™ show of switching it off, as a flattering gesture
conveying the message, ‘See how important you are: I am switching off my
phone for you'? Then do you place your switched-off phone on the table as a
reminder of your courtesy and your client’s or colleague’s status? If you keep
it switched on, do you do so overtly or leave it in your briefcase? Do you take
calls during the meeting? My preliminary® observations indicate that lowel;-
rahking English executives® .tend to be less courteous, attempting to
trumpet® their own importance by keeping phones on and taking calls
during meetings, while high-ranking people with nothing to prove tend to be
more considerate.

Then what about lunch? Is it acceptable to switch your phone back on
during the business lunch? Do you need to give a reason? Apologize? Again,
my initial observations and interviews suggest a similar pattern. Low-status,
insecure people tend to -tak‘e and even sometimes make calls during a
business lunch——often apologizing and giving reasons, but in such a self-
important Tm so busy and indispensable’ manner that their ‘apology’ is
really a disguised boast. Their higher-ranking, more secure colleagues either
leave their phones switched off or, if they absolutely must keep them on for
some reason, apologize in a genuine and often embarrassed, self-

deprecating® manner.
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[ 5] There are many other, much more subtle social uses of mobile phones,
some of which do not even involve'talking on the phone at all—such as the
competitive use of the mobile phone itself as a status-signal, particularly
among teenagers, but also in some cases replacing the car as a medium for
macho ‘mine’s better than vours displays among older males, with
discussions of the relative merits of different brands, networks and features
taking the place of more traditional conversations about alloy wheels,
nought-to-sixty, BHP*, etc.

I have also noticed that many women now use their mobiles as ‘barrier
signals’ when on their own in coffee bars and other public places, as an
alternative to the traditional use of a newspaper or magazine to signal
“unavailability and mark personal ‘territory’. Even when not in use, the mobile
placed on the table acts as an effective symbolic bodyguard, a protector
against unwanted social contact: women will touch the phone or pick it up
when a potential ‘intruder’ approaches. One woman explained: “You just feél
safer if it’s there—just on the table, next to your hand ... Actually it's better
than a newspaper because it's real people—I mean, there are real people in
there you could call or text if you wanted, you know? It’s sort of reassuring. ’
The idea of one’s social support network of friends and family being
somehow ‘inside’ the mobile phoﬁe means that even just touching or holding
the phone gi{zes a sense of being protected—and sends a signal to others that

one is not alone and vulnerable®,

[6] Thisexample provides an indication of the more important social functions
of the mobile phone. I've written about this issue at great length elsewhere,
but it is worth explaining briefly here. The mobile phone has, I believe,
become the modern equivalent of\ the garden‘ fence or village green. The
space-age technology of mobile phones has allowed us to return to the more

natural and humane communication patterns of pre-industrial society, when
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we lived in smaﬂ stable communities, and enjoyed frequent groommg talk’
with a tlghtly integrated social network of family and fnends In the fast-
paced modern world, we had become severely restricted in both the quantity’
and quality of communication with our social network. Most of us ﬁo longer -
enjoy the cosiness of a gossip over the garden fence. We may not even know
our neighbours’ names, and communication is often limited to a brief, slightly
embarrassed nod, if that. Families and friends are scattered, and even if our
relatives or friends live nearby, we are often too busy or too tired to visit. We
are constantly on the move, spending much of our time commuting to and
from work either among strangers on trains and buses, or alone and isolated
in our cars. These factors are particularly problematic for the English, as we
tend to be more reserved and socially inhibited than other cultures; we do
not talk to strangers, or make friends quickly and easily.

Landline telephones allowed us to communicate, but not in the sort of
frequent, easy, spontaneous, casual style that would have characterised the
small communities for which we are adapted by evolution, and in which most
of us lived in pre-industrial times. Mobile phones—particularly the ability to
send short, frequent, cheap text messages—restore our sense of connection
and community, and bprovide an antidote to the pressures and alienation of
modern urban life. They are a k}nd of ‘social lifeline’ in a fragmenéed and

isolating world.

L - Kate Fox, Watching the English: The Hidden Rules of English

Behaviour, Hodder

E

negotiate; o 5%

banal: 0 Sih7z, 2EH LW
making a scene: AR CB X 2T
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oblivious: K OH 7%V, KUIHIT W

armpits: D EXDT

impasse: 855, 1TEEF Y

queue; J\O)ﬂ

discreetly: AR EZ DOH o T

ostentatious: TNRLALD, AHZFIL

preliminary: PR 7, HEERNZ

executives: HER, EELR

trumpet: TR I LICHISE S

self-deprecating: JEEICEEZ O %, HOEHRT LA

alloy wheels, nought-to-sixty, BHP: B, &, HEhh o d8HEOMES
HobTEE

vulnerable: #F5 1§ 7

[1]

(1) What is the main point of section [ 11?
{(2) Human societies develop new technologies gradually over time.
(b) Human societies alter behaviour as technologies change.
(c) Social scientists are helping to design rules for techﬁology.

(d) Social scientists are negotiating social etiquette.

[2]

(2) Most English people don't challenge rude mobile phone users because

(a) the rude people are in the majority
(b) the rude people would only roll their eyes
(c) the English are not interested in domestic matters

(d) the English don't usually converse with people they dont know
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(3) Rude mobile phone users
{a) don't notice the sighing of fellow passengers
(b) seem to think they are invisible
(¢} haven't heard public discussions

(d) ask fellow passengers directly

(4) The main point of section [ 2 ] is that
(a) it is impolite to use mobile phones on a train
(b) there is a conflict between old and new etiquette
(¢} the English have very few inhibitions

(d) public argument makes a scene

[3]

(5) In England, which is described as the most offensive behaviour?
(a) loudly using a mobile phone on a train
(b) letting a mobile phone ring in a cinema
(c) queue jumping

{d) answering a mobile phone in public places

[4]
(6) The author says that mobile phone etiquette during business meetings
depends on
~(a) the importance of the call
(b) the status of the phone’s owner
(¢) the status of the client or colleague

(d) the rules of social behaviour
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(7) The author implies that if you turn off your phone during a business meeting,

(a) it is most considerate to put it away
(b) it shows your clients you care about them
(¢) you probably have a low rank

(d) you should leave it on the table

(8) Apologizing for keeping your phone on during a business lunch
(a) is always the polite thing to do
(b) can seem either honest or dishonést
(c) shows that you have a low status

{d) is unacceptable in any situation

(5]

(9) - Teenagers and older men also use mobile phones as
(a) a way to impress others
(b) a sign of their ability
(¢) only a tool for communication

(d) a car accessory

(0 When women don't want to be approached in public, they often
(a) talk on their phones
(b) send text messages to friends
(¢) pick up their phones

(d) drink a coffee
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[6]

(1) The underlined expression ‘grooming talk’ means

(a)
(b)
()
(d)

text messages on a mobile phone
a visit with family or friends
chatting with other riders on the train

casual conversation with neighbors

129 Text messages on mobile phones are than phone calls'on a landline.

less expensive
more stressful
less formal

more detailed

[General Questions]

13

Choose the best summary. of the whole reading.

Mobile phones are changing the way people in English society interact.
English people use mobile phones differently from people of other cultures.
Mobile phone etiquette is important in business situations.

People in the city and the countryside have different attitudes toward

their mobile phones.

(4 The reading explains that social scientists are studying the mobile phone

and its use in different cultures
in different \social situations in England
and its impact on the family

in schools and universities
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[1] Why learn another language? What is the best way to do it? What counts
as success? |
These are big questions which a book assessing the role of any activity in
language teaching and learning needs to address—and this book, in the
course of its argumént, will attempt to do so. But the answers given here are
rather different from those to be found in the greater part of the current
language-teaching _literature. I shall argue that for most contemporary
language 1earne1‘s<,bt)ranslatin g should be a major aim and means of language

learning, and a major measure of success.

[2] This argument is a radical break with tradition. Translation in language

teaching has been treated as a pariah in almost all the fashionable high-
7
profile language teaching theories of the 20th century—so much so that

towards the end of that century, other than at university level, it was no
longer discussed in the acaﬁemic literature as a sérious candidate for aiding
the learning of a new language. The reasons for this ostracism® need some
interpretation, for they are seldom made explicit. Translation was often
simply assumed to be bad, and if mentioned at all, was held up to ridicule.

{18
Some of the reasons for this seem to have been pedagogic*—a belief that

translation was dull and demotivating; others seem to have been cognitive®
—an idea that it hindered successful language acquisition and processing;
others still were practicél——that it was not an activity which students might
need in the real world. Strangely, however, there was very little research or

serious argument to back up these beliefs.
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[3] Nevertheless, despite this ostracism by the most prestigious and trend-
setting theorists, especially those concerned with the teaching of English,
translation has continued to be used in many contexts around the world,
especially in classes—still the majority around the world—in which students
share one language, and the teacheryknows both this language and the one
being taught. The use of translation remains the norm at university-level
‘ language teaching and in the teaching of many Iangﬁages other than English,
and even in the teaching of English and other widely taught languages it is
still common. In other contexts, however, it has almost completely
disappeared. This has created something of a division in language teaching,
with those on one side treating the superiority of monolingual teaching as a
given, and those on the other—either in ignorance or defiance of this

@2
development—continuing to teach bilingually, using translation.

[4] My arguments for reassessing the role of translation are various, and are
broader in range, I hope, than those advanced against its use in the past. I
shall certainly counter each of the unsubstantiated charges against
translation. Tlfis 1 shall try to show that translation has pedagogic
advantages both for teachers and learners, that it is both a stimulus and aid
in the cognitively demanding task of acquiring a new language, and that for
many language users it is a very practical and much-needed skill. But I also
hope to show that the reasons behind the rejection of translation in the 20th
century were more political and commercial than pedagogic or linguistic, and
that now, at the beginning of the 2lst century, there are powerful political

reasons to reinstate it. If we want a more tolerant and peaceful world,

translation has an important educational role to play.

[5] There are two apparently contradictory perspectives behind these claims:
@

The first perspective relates translation in language teaching to the specific
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circumstances of our time. Answers to my opening ‘big questions’ about
@26)
motives, means, and measures cannot be absolute, but vary between

individuals, places, and historical periods. Language learning is not the same

now as it was when the currently dominant ideas about it were formulated.
A student’s reasons for learning a language in 2009 (the year in which I am
writing this book) are likely to be different from those that were common
fifty or a hundred years ago; and the same is therefore true of measures of
success. This is the era of electronic communication, mass migrations, an
exponential growth in the use of English, and a consequent complexification
of identity for many individuals. This book therefore sets out to answer the
‘big questions’ for the opening decades of the 21st century, when many
aspects of the linguistic landscape are dramatically new. As time goes on,
things will change again, so the arguments in this book are not necessarily

true for all time.

[6] The second perspective relates translation to factors in language learning
which have remained constant throughout history. Although this seems at
odds with the first perspective, it need not be so, for the simple reason that
although some things have changed, others have not. Despite all that is so
strikingly new about our times, many of the common reasons for language
learning remain—and consequently so may some of the best ways of
facilitating learning or of measuring success. Throughout history, as today,
people have learned languages for a variety of reasons, some born of
necessity, others of choice: as the subjects of conquest and colonization; as
economic migrants; as slaves and captives; for trade and profit; for prayer
and worship; to keep watch on actual or potential enemies; to learn from
others’ achievements; for marriage outside their own community; for travel;
for pleasure; for social advancement; for mental exercise; and to understand

how languages work. The persistence of these ancient motives for language

— 12 — AK-C-02



learning means that we would be well advised, when answering the big
questions’” above, to look back beyond recent language teaching theory,
which has in general tended to reject and ridicule the motives and methods
of the past. It is worth bearing in mind that whereas academic understanding
of language learning may bgo)cumulative, in each individual learner the task

begins anew, and there is no evidence that any one generation has been

better or worse at it than any other.

L Guy Cook, Traunslation in Language Téachz'ng, Oxford University

Press (—#%)

*

ostracism: &

pedagogic: MBEBHIEIZET S
cognitive: OZFE HEICET 5

[1]

(15 “Literature” here means
(a) poetry, drama, and fiction
(b) university faculty
(c) published research

(d) teacher-training course

(18 This book’s main point is to prove that in language learning.
(a) translation should be central
(b) translation is popular everywhere
(¢) translation has no place

(d) translation is traditional
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£2]

(7 From the context of the sentence, “to treat as a pariah” means
(a) to avoid
(b) to explain
(¢) to assume

(d) to discuss

(18 One reason why translation is “assumed to be bad” is that it
(a) is a high-profile language teaching theory
(b) needs interpretation
{c) is unnecessary in life

(d) needs very little research

(19 1In theories of language teaching, translation has been seen as
(a) aiding the learning of language
(b) uninspiring
(c) unnecessary in university

(d) practical

@0 What is the main point of section [ 2 1?
(a) Translation is still ostracized because of strong cognitive arguments
ggainst it.
(b) The popularity of translation has been interpreted as a practical matter.
(c) Translation was widely accepted until the publication of pedagogical
research. ‘

(d) Many people disliked translation, but without strong reasons.
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[3] |

) Translation is used as a teaching method
(2) in fashionable language schools
(b) only rarely in the twenty-first century
(¢) in some situations but not in others

(d) when the teacher doesn't know the students’ language

@9 From the context of the sentence, “defianpe” means
(a) rejection
(b) exception
(¢) acknowledgment

(d) support

[4]

@3 From the context of the sentence, “counter” means
(a) oppose
(b) list
(¢) explain

(d) categorize

@4  Which of the following does NOT appear in section [ 4 ] as an advantage of
translation?
(a) It is necessary in the publishing industry.
(b) Tt is often useful in life.
(¢) It aids in teaching fbreign languages.

(d) It aids in learning foreign languages.
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(5]

@5 From the context of section [ 5 ], “contradictory” means
(2) incorrect
(b) inferior
(c) opbosite

(d) similar

@6 In the underlined sentence, what are the ‘big questions’ about?
(a) the future of translation
(b) language teaching and learning
(¢) the history of language study

(d) choosing a language to study

@7 The answers to the ‘big questions’ are
(a) too complicated to identify
(b) always shifting, depending on situations
(¢) not influenced by technology or immigration

(d) the same as fifty years ago

[6]

28 One of the reasons people have studied other languages is that
(a) their schools required them to learn foreign languages
(b) they wanted to study the same subjects as their friends
(¢) they had to communicate with foreigners in their jobs

{(d) they were curious about other cultures
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@9 Although we live in a rapidly changing world,
(a) we still study languages for many of the same reasons
(b) we don't need to learn languages anymore
(¢) our language learning methods don't change much

(d) we are constantly improving our methods of language study

30 Based on the context of the passage, “cumulative” means
(a) cloudy
(b) worthwhile
(¢) formed gradually

(d) constant over time

UTOXEER, 415 =%y FESEELIIOVWTEINLLDTH D, R

B, CIMODMVICHT2EL L LTh oL bR b D%, 2hEha)(d)
25 1 DBUREV, 2B, *EODWAEICE, EAS5E 6N T WA,

How much linguistic change has taken ( ) ( ) (31 )¢ )

of the Internet? The phenomenon is so recent—few people would be able to
89 83

acknowledge (34 ) presence in their lives before the mid-1990s—( 35 ) we

might expect very little to have happened. Changes in language typically take
decades, or even lifetimes, before they are established. But history is no guide,
when it ( 36 ) to electronic technology. In olden times (Le. before the
Internet), it would take several years before a new word sf%uld achieve a
sufficiently high community profile to appear ( 38 ) print, be picked up by
lexicographers®, and come to be recorded in dictionaries. Today, a new Word can
achieve a globa(iglg)w_fﬂ_e within hours. It seems likely that thgo)lnternet will sbeed
up the process of language change.

But so far the effect of the Internet ( 41 ) the character of individual
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languages ( 42 ) very limited. If we take a cursory® look at an instance of
Internet language, such as an email, a web page, a blog, or a tweet, the initial
impression is that little has changed. We will notice the occasional novel usage,
but on the whole the individual words, grammatical conséi?lc'tions, and
orthographic® patterns seem to be ( 44 ) different from ( 45 ) we observe

in language used outside the electronic medium.
W8 David Crystal, Internet Linguistics, Routledge

ey
lexicographers: LS
cursory: K&oid%, A¥o

orthographic: 20 ) FD

G) DTOREZENERZTTMEZERI e, IFHICSAMEEARS
Vi

(a) the (b) since (¢) place (d) arrival

B2 ZOREDBEBREZBEURI W,

(a) phenomenon (b) phenomenons (¢) phenomenum (d) phenomena

B RIMLKHAINLBEOREFVIOBLALLDEZRET RS,

(a) electronic (b) individual (¢) impression (d) medium

B4 BRI ABREERBU L X0,
(a) whose (b) which (c) its (d) their

B9 ZEMIC A BEE R EO R K0,
(a) that (b) what (¢} which (d) when
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B0 ZEHICABREEZEU L S,

(a) comes (b) came - (¢) has come (d) is coming

8) ZORFICEEER ONLENERUL SV,

(2) in fact (b) thatis (c) and so on (d) compare

69 ZEICABFEE BRI R S\,

(a) on (b) in {c) for (d) ét

B ZZTOERELBULR XV,
(a) a side view of a person’s face
(b) a short description of someone’s life, work, character, etc.
(¢} the amount of public attention and notice that something receives

(d) an edge or shape of something seen against a background

4 bl PMCHEFSNLEHOMBIZOELEFAL L DERIR S0,

(a) typically (b) individual (¢) initial (d) impression

@) ZEICABREEZRT R S v,

(a) on (b) in (c) of (d) from

42 ZEMICABREREZ RO X v,
(a) was (b) has been (¢) had been (d) will be

@) CZTOEREEDIZR SV,

(a) fictitious (b) new (¢) enjoyable (d) literary

@) ZRICABFERELRTR SV,

(a) little (b) alittle {¢) much (d) more

— 19 — AK-C-02



) ZERICADFEZBU R SV,
(a) that ' (b) what (¢)  which {d) when

UTOXLEZ, RN— ROV TEPNZDLDOTH L, TLEFA, @6~6H

DEVITHT2EZELTho L bR bDE, ThEha)~(drbH 1 DES
AV, 2B, *¥HIODWIZERIZE, EFGRALORATWA,

Beethoven was distraught® when he realised he was losing his hearing,
searched frantically ( 46 ) cures (none of which worked of course), and was
afflicted® with spells of deep depression, cursin;nhis Maker® and sometimes
contemplating suicide. He swore to secrecy those of his friends in whom he
confided his plight®, fearing that he would lose all professional credibility if it
became widely known. And for a long time he was surprisingly successful
(48 ) concealing it, partly by avoiding society, and partly by feigning™ absent-
mindedness when he failed to hear somigt)hing said to him. But as all deaf people
know, these strategies have a certain cost: they make the subject seem
withdrawn, unsociable, curmudgeonly™. 8(15)0() years after he began fg) go deaf, when
he had given up hope of a cure, Beethoven wrote a letter, addressed ( 52 ) his
two brothers, but in a way to everybody who knew him, evidently designed to be
read after his death, (a:)xplaining the ‘secret cause’ of his off-putting™ temperament
and manner. It's known as the Heiligenstadt Testament™, because he wrote itin a
little village of that name outside Vienna ( 54 ) which he had withdrawn for

six months of solitary rest ( 55 ) the advice of his doctor.

Hi# : David Lodge, Deaf Sentence, Penguin (—EiZE)
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*

distraught: LEEYE L7

afflicted: B E S h iz

Maker: %& 9 ¥, ##

plight: ¥5%

feigning: 59 4 5%

cufmudgeonly: KLTrLw

off-putting: NMRIZEE 2, YmX42

the Heiligenstadt Testament: N U# > ¥ 2% v FOEE

4o)  ZEMIC AL BB R 2B 20,
(a) for (b) in {¢) on (d) to

W) COFEELoLBBEVERTHEDNATNLLDFEIL SV,
(2) Have you any experience of working with children who have learning
difficulties?
(b) We only have electricity when the generator is working.
(¢) T don't know how she worked it but she retired at fifty on a full salary.

(d) You need to find which method works best for you.

69 A BRTEF A BO R X\,

(a) for (b) in (¢) on (@) to

W) COFELLoLBBEVERTHELNTVEDDEBUL X1,
(a) Racism exists at all levels of society.
(b) Holidays are a time to enjoy the society of your family.
(¢) He is a member of the drama society.
(d) Their daughter married into high society.
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60 COFELDoEBHEVERTHEDNTVAELDERET R IV,
(a) We need to cut our advertising costs.
(b) She worked non-stop for ten days, at considerable cost to her health.
(¢) Here is a detailed costing of our proposals.

(d) The new tax measures mean that the cost of goods will rise again.

6) ZHDFELDSEIEVERTHEDNTVELDZEU LRIV,
(a) My favourite subjects at school were history and geography.
(b) Our subject for discussion is homelessness.
(c) We need male subjects between the ages of 20 and 30 for the experiment.
(d) ‘The book’ is the subject of the sentence “The book feels heavy'.

62 ZCHEIC ABEIERZET R SV,
(a) for (b) in (¢) on {(d) to

63 &éoté FWEIRTHEDNTVEHDEBEI L E WV,
(a) My club got in the way of my studies.
(b) Dinosaurs became extinct way before you were born.
(c) My plan was in no way successful.

(d) The way to the airport is very clearly signed.

64 ZEMALHEFAZEBT R IV,

(a) for (b) in {¢) on (@ to

65 ZEMICABAEFRZRT R SV,

{a) for (b) in {¢) on (d) to
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BO~CIDEXDEMIIANZDIZH o & b A S b LVEME, 22 h(a)~(d)
o1 OBUTR SV, '

66 What we need to bear in mind is that skilled readers don't get that way

overnight. They learn how to do this complex thing we call reading by doing it

repeatedly, ( ) long periods of time, with lots of different texts.

(a) across (b) during {¢) over (d) within
67 1 knew all about the affair, but I kept the knowledge ( ) myself
(a) in (b) to (¢) with (d) within
68 Do not talk about dress, either your own or that ( ) others.
(a) about (b) by (c) for (d) of

69 What is commonly called peace is not peace at all: mere absence of fighting is
not peace. ( ), if you want peace, you will have to fight for it.
(a) In spite of that
{(b) To make the matters worse
(¢) On the contrary

(d) Otherwise
60 When travelers came into her house, little Elizabeth used to lock herself into
her own room ( ) they might take her away out into the unknown world.

(a) for fear (b) hoping (¢) to care (d) so that

(61 Tillie Olsen, a great woman writer, had no private work space and most of

her work must have been done in the noisy kitchen, ( ) all kinds of casual
interruptions.
(a) away from  (b) subject to (¢) thanks to (d) safe from
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62 If ever you travel with a Scotchman from Edinburgh to London, you may
observe that he does not take his eyes off the country the train gdes through.
He looks out of the window all the time, so as not to ( ) a penny worth of

the money he has paid for his place.

(a) count (b) drop (¢) miss (d) spend
63 Tom had cause for jealousy; but he was ( ) a child to guess the cause at
once. ‘
(a) too much of (b) something of (¢} more of (d) very little of
649 Though he talked like 2 man of ( ), his actions were those of a fool.
(a) feelings (b) his word (c) means (d) sense

65 She now found that the key to the closet was stained with blood, and tried
two or three times to wipe it; but the blood would not ( ).

(a) come off (b) get off (¢) make off (d) take off
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