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Knowing that Mrs. Mallard was afflicted* with a heart trouble, great care was taken to
break* to her as gently as possible the news of her hushand’s death.

It was her sister Josephine who told her, in broken sentences. Her husband’s friend
Richards was there, too, near her. It was he who had been in the newspaper office when
intelligence of the railroad disaster was received, with Brently Mallard’s name leading the
(1 ) of “killed.” He had only taken the time to assure himself of its truth by a second
telegram, and had hastened to forestall* any less careful, less tender friend in bearing the
(2 ) message.

She did not hear the story as many women have heard the same, with a paralyzed
inability to accept its significance. She wept at once, with sudden, wild abandonment, in her
sister’s arms. When the storm of (3 ) had spent itself, she went away to her room alone.
She would have no one follow her.

There stood, facing the open window, a comfortable, roomy armchair. Into this she sank,
pressed down by a physical exhaustion that haunted her ( 4 ) and seemed to reach into
her soul.

She could see in the open square before her house the tops of trees that were all shaking
with the new spring life. The delicious breath of rain was in the air. In the street below a
peddler* was crying his wares*. The notes of a ( 5 ) song which someone was siﬁging
reached her faintly, and countless sparrows were twittering* in the eaves™.

There were patches of blue sky showing here and there through the clouds that had met
and piled one above the other in the west facing her window.

She sat with her head thrown back upon the cushion of the chair, quite motionless, except
when a sob came up into her throat and shook her, as a child who has cried itself to ¢ 6 )
continues to sob in its dreams.

She was young, with a fair, calm face, whose lines showed repression and even a certain
strength. But now there was a dull stare in her eyes, whose (7 ) was fixed away on one
of those patches of blue sky. It was not a glance of reflection, but rather indicated a
suspension of intelligent thought.

There was something coming to her and she was waiting for it, fearfully. What was it?
She did not know; it was too { 8 ) and elusive* to name. But she felt it, creeping out of
the sky, reaching toward her through the sounds, the scents, the color that filled the air.
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Now her bosom* rose and fell tumultuously*. She was beginning to recognize this thing
that was approaching to possess her, and she was striving to beat it back with her ( 9 )—
as powerless as her two white slender hands would have been.

When she abandoned herself, a little whispered word escaped her slightly parted
( 10 ). She said it over and over under her breath: “free, free, free!” The vacant stare and
the look of terror that had followed it went from her eyes. They stayed keen and bright. Her
(11 ) beat fast, and the racing blood warmed and relaxed every inch of her body.

She did not stop to ask if it were or were not a monstrous* ( 12 ) that held her. A
clear and exalted* perception enabled her to dismiss the suggestion as trivial.

She knew that she would weep again when she saw the Kkind, tender hands folded in
death; the face that had never looked except with love upon her, fixed and gray and ( 13 ).
But she saw beyond that bitter moment a long procession of ( 14 ) to come that would
belong to her absolutely. And she opened and spread her afms out to them in welcome.

— From Kate Chopin, The Story of an Hour (1894), —HFEkZ.
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The mailman was making his delivery just two houses away. When he got to my house,
he would hand me a letter which would decide the rest of my life. I had been waiting for him
since eight o’clock; the mail was usually delivered at one.

Sitting on the front porch of my old wooden cottage, I played with my three-and-a-half-
year-old son Simon, teased our two cats, and swept the leaves from the steps. Our little house
was next to a small river in the middle of the town, and it was a little away from the main
street.

I noticed then that the mailman was now at the house next door and was chatting with
my neighbor. What on earth were they talking about for such a long time? I got more and
more impatient. Usually they didn’t chat. Why did they choose today?

Suddenly I was struck by the thought that the envelope I was so willing to get might not
be in the day’s mail. No, I knew that wasn’t true because two days ago I personally had
helped the nursing department sec(l})etary put the 354 envelopes in the mailbag. When I put on
the little stick-on labels very neatly in the center of the envelopes, I knew very well that only
sixty of them would hold acceptance letters. The other 294 would hold letters that had words
like “regretfully,” “too bad,” “tough luck,” and “try again next year.”

I knew a few of the names on the labels, and my stomach ached for those people. After

2)
three years in a row they might still be turned down. I didn’t have three years to wait. I had

very little money, so I had to get in on my first try. If I failed, I would have to go back to
being a legal secretary. I could get a generous nursing student loan, but that was possible
only if I became a nursing student. Speaking of my future budget, there could also be help
from the CETA* program, and my ex-husband Patrick had promised to help out when he
could. If I was a little more careful about money, I could manage to go through college, but
first of all I had to. ...

The (31)07”‘ label was mine. Holding it in my hand, I stared at it proudly, but then, I

@"
remembered all the horror stories I’d heard about first-time applicants and completely lost my

confidence. “Only one-in-a-million chance,” the rumor said, “of getting in on your first try, and,
in fact, wasn’t there one girl from Southern California who had applied seven times and was
still waiting?” I stuck my label on the envelopevwith crossed fingers and made the sign of the
Cross.

Suddenly the mailman’s footsteps brought me back to the painful realities of my present
worries. Oh God, he was walking down the driveway right toward me, smiling. How could the
man be smiling? Did he know something I didn’t?
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He calmly handed me not one but two envelopes. My mouth was so dry I couldn’t even
say thank you; I just managed to breathe deeper and faster. He looked back over his shoulder
twice, still smiling.

Both envelopes were from Buchanan College. My God, I thought, had they sent but an
acceptance letter, then changed their minds? Did it have ‘anything to do with the way I had
put on the labels? ©

I sat down at my desk, played with the letter opener, and found I just didn’t have the

courage to open the envelopes. I left them on my desk and put Simon down for his nap.

— From Echo Heron, Intensive Care (1987), —ERShZ.
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Language anxiety is a feeling of insecurity, tension and nervousness experienced by
students in foreign language classes: Teachers and students generally feel strongly that
anxiety is a big obstacle to be overcome in learning a foreign language. For many students,
language courses are the most anxiety-provoking courses they take. Researchers have
estimated that up to half of all language students experience high levels of language anxiety.
When people are confronted with a situation they think will make them anxious, the most
expected response is to avoid the situation and thus avoid the discomfort. However, in most
language classrooms, avoidance is not possible; learners are expected to find some way to
cope with the anxiety.

With this in mind, we decided to look at the strategies that students use to cope with the
anxiety they experience in English language classrooms in Japan. We presented 209 students
at two Japanese universities with an open-ended questionnaire® and asked them to describe
specific tactics that they had used to cope with their anxiety associated with English courses.
Based on their responses, we identified five types of strategy.

Preparation refers to attempts to control the potential threat by improving learning and
study strategies (e.g., studying hard, trying to obtain good summaries of lecture notes).
(1 )

Relaxation involves tactics that aim at reducing anxiety symptoms. ( 2 )

Positive Thinking is characterized by suppressing disturbing cognitive* processes
associated with students’ anxiety (e.g., imagining oneself giving a great performance, trying to
enjoy the tension). ( 3 )

Peer Seeking is distinguished by students’ willingness to look for other students who seem
to have trouble understanding the class or controlling their anxiety. ( 4 )

Resignation is characterized by students’ reluctance to do anything to reduce their
language anxiety (e.g., giving up, sleeping in class). ( 5 )

Preparation was by far the most common strategy type used, with 60.4 % of
respondents™® reporting at least one tactic in this area. This was followed by Resignation
(28.2 %), Positive Thinking (26. 2 %), Relaxation (11.9 %), and Peer Seeking (11.4 %).

An interesting feature of these five strategy types is that, except for Resignation, they
can be categorized under three basic methods of reducing anxiety that are commonly reported
in clinical studies — cognitive, affective®, and behavioral. Positive Thinking and Peer Seeking
are attempts to suppress or alter disturbing thought processes related to language learning,
and thus can be categorized under cognitive treatments. Relaxation and affective treatments
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share the objective of reducing bodily tension associated with emotional arousal®, and
Preparation can be considered a behavioral treatment because it focuses on behavioral
components of language learning that are related to effective performance in class.
Resignation is clearly different from the other strategy types since it refers to withdrawal
from any attempt to reduce anxiety.

On the surface, the finding that Preparation is used much more frequently than any other
strategy seems to contradict much of the existing research. This emphasizes the fact that
anxious people experience relatively high levels of task-irrelevant thoughts in evaluational
settings, whereas Preparation is obviously task-oriented.

However, the use of Preparation by anxious students does not necessarily mean the
absence of task-irrelevant thoughts. It is more likely that they had to use these task-oriented
behaviors as strategies to suppress thoughts about such irrelevant matters as worry about
performance and loss of status.

Research evidence suggests that active coping, or problem-focused coping, is generally
more effective than either emotionfocused or avoidance-oriented coping in stress reduction,
and is preferred by most people. Similarities between active coping and Preparation are
obvious; both provide a sense of control over the source of the stress, divert attention from the
problem, and release excessive tension.

We are at an early stage in understanding how strategies for reducing anxiety may
influence language learning and language performance. But this is a vital area for all of us
who believe in a learner-centered approach to teaching and learning.

— From David Kondo and Yang Ying-Ling, “Working Out the Right Way to Worry,” The

Guardian Weekly, September 17-23 (2004), —H& 4 Z.
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a. For the anxious student, the realization that others are having the same problem may
serve as a source of emotional comfort.

b. Students reporting these tactics seem intent on minimizing the impact of anxiety by
refusing to face the problem.

c. These tactics are intended to divert attention from the stressful situation to positive
and pleasant cues, and bring relief to the anxious student.

d. Typical responses were “I take a deep breath” and “I try to calm down.”

e. Use of these tactics would be expected to increase students’ knowledge of the subject

matter, and hence reduce the anxiety associated with the language class.
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