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You don’t have to be a teenager to want to fit in at the school lunchroom.
Some wild animals seem to follow similar monkey-see, monkey-do behavior to
follow the crowd and find the best eats, new research finds.

“We're not as unique as we would like to think,” said monkey study lead
author Erica van de Waal, of the University of St. Andrews in Scotland. “We
can find many of the roots of our behaviors in animals.” For her study, 109
vervet monkeys living in groups in the wild were given a choice of food that
the researchers had colored pink or blue. A harmless but awful flavor was
added to one color for each group. After a few meals, the food was no longer
flavored but the monkeys still would not eat the color they figured was bad.
But that changed when some of them tried to fit in with a new group of
monkeys. Bluefood eaters instantly switched when they moved to an area full
of pink-food eaters, even though they had avoided pink food before. Pink
eaters also changed when they moved to a bluefood area. The social pressure
may be like “teenagers with a desperate need to be just like the other guys,”
said co-author Andrew Whiten, also of St. Andrews. Or it could be that the
monkeys are learning to adapt to local custom, he said.

The researchers were surprised by the findings. They were only aiming to
find out if mothers taught their young the same color food preference they
learned, Whiten said. The next generation automatically ate the same as their
mother, showing how food choice is learned. Just by luck, some blue-eating
monkeys went to the pink—eatiﬁg tribes and some pink-eating males went to
blue tribes. And- that is when the researchers saw peer pressure in action. Of
the 10 migrating males, nine instantly ate what everyone else ate. The only
holdout was the most powerful male who stuck to his previous diet. Van de
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Waal said it could be the eat-what-locals-eat idea, but she favors the concept of
social conformity and peer pressure. She figures the other malés were trying
to get in good with females, while the dominant male acted as “if he’s already
in charge, why does he need to do like the others?”

In the 27-year humpback whale study, scientists began tracking an
~unusual feeding behavior in 1980. Until then, whales usually fed by blowing
bubbles underwater to gather small fish, which don’t like to swim through
bubbles. Then the whales would Iunge upward and eat them. But in 1980,
researchers saw one whale first strike the water loudly with its tail, making a
big noise and giant splash before blowing bubbles, said researcher Jenny Allen,
who used to be at St. Andrews. The number of whales doing that maneuver
has climbed steadily and is now at 37 percent, she said. This new trick
coincided with a dramatic drop in the number of herring @ 1), which the whales
like to eat. Allen said the technique, which might bring fish closer to the
surface, seems to be passed down through the generations. This definitely
appears to be something that is learned by copying more successful whales,
she said.

Lori Marino of Emory University, who was not a part of either study,
praised the research, saying it fits with other studies showing how many

animals learn socially and how strong conformity is.

(Adapted from “Animals Just Follow the Crowd When It Comes to Eating,
Study Says,” The Japan Times, 2013)
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Tom is a student at a university in the United States and is meeting

with his academic advisor, Professor Jones.

Tom:

Professor Jones:

Tom:

Professor Jones:

Tom:

Professor Jones:

Tom:

Professor Jones:

Tom:

Professor Jones:

(knocking on the half-open door) May I come in?

Ah, yes Tom, come on in. What can I do for you?

I ( A ) to ask something about the classes I'm taking
next semester.

Okay, am I right that this is connected to the fact that you
didn't pass Introduction to Academic Writing last year? I
don’t think that’s a particularly tough class, so I was

()
(B ) what happened there, you know?

Well, the thing is the class was in the first period, which is
too early for a night person like me to be in class on time,
and then I didn’t get along ( C ) the teacher.

So?

So I stopped going.

Well, you know the saying: you’ve made your bed and now
you have to lie in it. W

Yeah, I realize that’s my own fault really. I understand that
I have(Tc)o pass this course because it’s a required class. So I
need to take it again, but next semester I want to take
History of Psychology as well. Then the problem is that both
classes are offered at the same time on Friday morning.
Okay, well it turns out you're quite fortunate and you don’t
really need to be concerned about the timetable clash. All we
need to do is (1?(1 transfer you to the other Introduction to
Academic Writing group on Monday afternoon. You said

History of Psychology is on Friday, right?
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Tom: Yes, Friday. _

Professor Jones: And you’ll be able to make it every Monday at 3:00 p.m.,

won’t yoﬁ? -(I)

Tom: Except that I usually have tennis practice at that time.

Professor Jones: Oh, come on now, Tom! Which is more important for you,
becoming a better tennis player or passing the course? Yowd
better be more ( D ) about your studies. You do want to
graduate, don’t you?

Tom: Yeah, I guess I'd better follow your advice.

Bl 1 2EM( A )~( D )ZHIDKH2EHE5IDLNEDETO()~A)
MWE—DEY, TNTNBETELRI N,

(A ) (1) am forbidden (@) fail
(3) have no time - @ would like
( B ) (1) expressing (2) surprising
(3) taking 4) wondering
( C ) (1) beside @) for
3) to 4) with
( D ) (1) psychological (2) punctual
(3) serious @) silent

B2 FEEO~@OOBKE LT, boEbsEbLnb0EFO)~Ah s
DRV, TNENEBTEIRI N,

7) (1) difficult (2) poor (3) solid 4) strong
(1) (1) forget | (2) propose (3) remember (4) understand
) (1) excited (2) interested (3) surprised (@) worried
(r) (1) get to class (2) prepare for class
(3) register for class (4) understand the class
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(1) People need to accept the consequences of their choices.
(2) People need to have clear goals in their lives.
(3) People need to relax in difficult situations.

(4) People need to sleep well at night.

[l 4 ROBWICEFETERRI N,
(1) Why is Tom reluctant to take Introduction to Academic Writing on
Monday afternoon?

(2) How is Tom’s timetable problem solved?
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The debate around immigration in America often touches on language.
The fear of some Americans is that immigrants do not learn (and maybe do
not want to learn) English. "If many of them speak the same language and
cluster geographically, they threaten to make America bilingual. If this
happens, so goes the concern, they will inevitably make demands for more
legal recognition of other languages, threatening English’s status as a unifying
force,

Americans know that this is an immigrant country. So why did previous
waves of immigration not threaten English, while today’s does? In the

traditional story, immigrants back in the good old days wanted to, and did in

fact, learn English. But this is not really so.
(1) ‘
Immigrant languages probably persisted longer in America a century ago

2)
than they do today. And one language in particular persisted in large,

coherent pockets in America for more than half a century: German. German
immigration to America peaked from around 1840 to 1880. Like most
immigrants, Germans came to towns where their co-nationals had settled, so
they built up big communities in cities like Milwaukee, Cincinnati and St. Louis.

So what did this immigrant community look like? Hard-working English
learners who quickly dissolved in the great melting pot? Hardly. Miranda
Wilkerson and Joseph Salmons studied just one town in southeastern
Wisconsin, called Hustisford. They focused on the year 1910; German-speaking
decreased fairly quickly in America after the First World War (1914-1918),
for the obvious reasons. But before the war, German monolingual communities
persisted for many decades after immigrants’ arrivals.

Almost a quarter of Hustisford’s population (over ten years old) was
monolingual in German in 1910. Of that share, a third were born in America.
Of the German monolinguals horn abroad, a majority had been in America for
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more than 30 years, having immigrated during the height of the German wave.
In other words, in smalltown America a century ago, it was perfectly ( A )
to grow up, or to live there for decades after immigrating, ( B ).

German was the single biggest and most concentrated foreign language on
American soil after independence — until today. Almost five decades of
immigration from Spanish-speaking countries has recreated something like the
German situation. Some people feel that America’s “Anglo-American core” is
threatened like never before. But for many reasons (hard to rank in
importance), it is nearly impossible today to grow up in America without
learning English. One study of more than 5, 000 children in the Miami and San
Diego areas (thick with Spanish-speakers) found that 94.7 percent of Latino
middle-school children who had been born in America spoke English well. The
researchers concluded that “knowledge of English is near universal, and
preference for that language is dominant among most immigrant nationalities.

On the other hand, only a minority remain fluent in the parental languages.”

(Adapted from “Immigration and Language: Stolz, Amerikaner zu sein,” The

Economist, 2013)
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(1) ( A ) impossible ( B ) without knowing German

@ ( A ) difficult ( B ) without going to school

3) ( A ) possible ( B ) without learning English

@4 ( A ) easy ( B ) without getting help from

German neighbors
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(1) American-born immigrant children speak good English, and a majority
of them do not master their parents’ languages.

(2) Immigrants have no necessity to learn English when moving to
America since they have already mastered it in their countries of
origin.

(3) Immigrants now threaten Americans by increasing demands for
making their languages official instead of English.

(4) Immigrants speak only their mother tongues in their community and

switch to English when talking to Americans.
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Inside a lab@: D on the Stanford University campus here, students
experienced what it might feel like to be a cow. They wore a virtual reality
helmet and walked on hands and feet while in a virtual mirror they saw
themselves as a cow. As the animal was jabbed with an electrical prod, a lab
worker poked a volunteer’s side with a sticklike device. The ground shook to
simulate the prod’s vibrations. The cow ( A ) the end was led toward a
slaughterhouse @ 2),  Participants then recorded what they ate for the next
week. The study sought to uncover whether temporarily “becoming” a cow
prompted reduced meat consumption.

The motivation wasn’t to make people vegetarians, said Jeremy Bailenson,
director of Stanford’s Virtual Human Interaction Lab. But the project hoped to
uncover whether virtual reality could alter behaviors that harm the
environment and contribute to climate change. “If somebody becomes an
animal, do they gain sympathy for that animal and think about its unfortunate
situation?” Bailenson asked. “In this case, sympathy toward the animal also
coincides with an environmental benefit, which is that not eating animals
consumes less energy.”

Virtual reality, together with computer games and other kinds of
technology, is being used to approach environmental issues ( B ) new
aﬁgles. The National Science Foundation awarded a $748,000 grant to
Stanford and Harvard University to run four experiments. Meanwhile, in
British Columbia, Vancouver, smaller towns and professors from the University
of British Columbia are running environment-related experiments that use
visualization techniques. The work is important because many people have
difficulty understanding climate change facts, said Tim Herron, who manages
the Decision Theatre Lab at the University of British Columbia. “It’s just a
much more compelling way of getting people to understand the effects of their
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behavior ( C ) the future,” Herron said. “It’s about visualizing the data for
people. Once people can see it, it’s amazing how much it changes things.
People begin to really understand the necessity to make some changes now to
prevent these sorts of things.” Virtual reality experiences can alter behavior,
Bailenson said.

In another one of several environmentrelated experiments Bailenson
conducted in the lab, volunteers virtually chopped down a tree, a study aimed
at examining attitudes toward paper use. In the experiment, the participants
stood in the virtual reality version of a forest where they heard wind rustling
and birds chirping as they flew past. They held a device meant to represent a
chain saw, and felt resistance as they passed it back and forth through a tall
tree. The wood cracked, then crashed to the ground with a thunderous boom.
The forest fell silent, birds no longer singing.

Before the participant left the lab, a woman there knocked over a glass of
water on a desk and asked the participant to help her clean it up. The people
who had gone through virtual reality used 20 percent less paper than those
who had watched a video of a tree being cut down, Bailenson said. He also
said he gets emails months after that experiment from people telling him they
can’t walk down the toilet paper aisle of a store without thinking about the

falling tree.

(Adapted from “If You Know How a Cow Feels, Will You Eat Less Meat?”
Scientific American, 2013) |

(1) lab = laboratory

(#F 2) slaughterhouse = a place where animals are killed for their meat
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(A ) (1) for (2) in (3) off 4) on
( B ) (1) about (2) for (3) from 4) in
( C ) (1) before (2) of (3) on 4) with

4 ROEXDRNTALDOAEFE—ETEHDETO)~Dh5—DEY,

BHTEARIN,

(1) Most people have a clear image of how we can preserve our
environment.

(2) Some students cannot walk down the toilet paper aisle of a store for
fear that the rolls might fall over them.

(3) The National Science Foundation financed Stanford and Harvard
University to research how much of. our environment has been
destroyed.

(4) The researcher who manages the Decision Theatre Lab believes it

important to have people understand climate change facts.
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